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REPORT GENDER BASED VIOLENCE TRAINING PROGRAMME 

 
1. INTRODUCTION 

 
1.1 PURPOSE OF REPORT 

 
This assessment report on the content and process of the Gender Based Violence training 
programme aims to give an outline of the Gender Based Violence Project, describe the 
context of the training, make evaluative comments on aspects of the training, reflect on the 
training and make recommendations.  
 
The report is based on extensive observations, pre- and post-intervention questionnaire 
analysis, evaluation questionnaires as well as analysis of work completed by students 
during sessions. The achievement of outcomes as set out for the course served as 
assessment criteria. The results of the pre- and post- training evaluation and student 
feedback questionnaires are included within the body of the report. 
 
 
1.2 THE GENDER BASED VIOLENCE PROJECT 
 
The Gender Based Violence Project is based at the University of the Western Cape, in the 
School of Public Health and is co-ordinated by Ms Abigail Dreyer. The aim of the Project is 
to develop a model to incorporate the issue of Gender Based Violence into the school 
curriculum, in order to be proactive regarding the high incidence of Gender Based 
Violence in South Africa. 
 
The importance of training student teachers was recognised by the Gender Based 
Violence Project. It is far more problematic to train teachers who are already in a system 
that perpetuates Gender Based Violence, and who may be so entrenched in their values 
and attitudes that practical application of a training programme may be minimal. However, 
student teachers are still open to learning and are important role players, as they will form 
the core of the teaching profession in future. Accordingly a training module was developed 
for student teachers. This module was based on a previously piloted teacher training 
programme [Gender Based Violence Project, UWC, 2001], and adapted to suit the needs 
of students. This course was offered at both the Universities of the Western Cape [UWC] 
and Cape Town [UCT]. The focus of the present evaluation report is this student teacher 
training module.  
 
Strategies to address Gender Based Violence in schools are urgently needed. An 
important aspect to focus on is the gender attitudes and experiences of teachers 
themselves. A previous study [Gender Based Violence Project, UWC, 2000] found that 
teachers can be key instruments for change. Teachers have the potential to be role 
models for learners, although they do bring their own experiences as gendered beings into 
the school and classroom. The Gender Based Violence Project realised that in order for 
teachers to play an effective role in addressing Gender Based Violence in schools, they 
first needed to understand and confront their own attitudes and experiences regarding 
gender and Gender Based Violence.  
 
The prevalence of Gender Based Violence experiences among teachers has been 
documented [Gender Based Violence, UWC, 2000]. The present sample of student 
teachers follows the same trend, as indications of personal Gender Based Violence 



 

experiences were identified. Student teachers indicated that 26% have been victims of 
physical abuse, 17% victims of sexual abuse and 32% victims of emotional abuse, with 
21% being sexually harassed. 
Of note is that of the students, 17% have been perpetrators of physical abuse, 13% have 
been sexually abusive, 17% have been emotionally abusive and 4% have sexually 
harassed. Chart 1 below illustrates the extent of Gender Based Violence experiences of 
student teachers participating in the course. 
 
CHART 1: Student teachers Gender Based Violence experiences 
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The importance of addressing student-teachers own experiences, attitudes and values, as 
well as knowledge, formed an integral part of the course. Student teachers personal 
experiences contribute to the values and attitudes they depict, and can have serious 
ramifications for the perpetuation of Gender Based Violence in schools if not addressed. 
The fact that the Gender Based Violence Project took this into cognisance from the outset 
is indicative of the strong knowledge base and grounded perspective that the Project 
incorporated in course design.  
 
 
1.3  THE GENDER BASED VIOLENCE COURSE 
 
The broad goals of the Gender Based Violence course were to: 
 

 Provide student teachers with the knowledge, skills, values and attitudes to enable 
them to put into practice a broad and comprehensive approach to addressing 
gender issues in the classroom and school 

 
 Enable student teachers to design, implement and evaluate gender friendly 

activities in their lessons and in the school that actively promote gender equity and 
equality. 

 



 

A Gender Based Violence course was run at UWC with 26 student teachers specialising in 
Guidance Method [Life Orientation], over five weeks.  The sessions each ran for three and 
a half hours, from 9:40 am to 1 pm on Mondays, in April - May 2002. 
The sessions were facilitated and developed by Ms Abigail Dreyer from the School of 
Public Health at the University of the Western Cape.  
Ms Abigail Dreyer offered a condensed version of the course to nine University of Cape 
Town student teachers specialising in Guidance Method [Life Orientation], on two 
Tuesdays, for five hours, from 8 am to 1 pm, in June 2002.  
 
The context of training was student teachers in their final year at University, who had 
majored in Psychology and who were being trained to be Guidance teachers and Life 
Orientation educators. 
 
The themes dealt with included: 
 

 Background and introduction to Gender Based Violence  
 Sexual harassment and rape  
 Child sexual abuse  
 Teachers as healers  
 Gender violence free/friendly schools  
 Practical skills for the classroom. 

 
The five sessions will briefly be highlighted and will include pertinent student evaluations, 
comparisons of pre- and post- intervention responses as well as the observer’s reflective 
comments. 
 
 
 

2.  THE GENDER BASED VIOLENCE COURSE IN ACTION 
 
 
2.1 SESSION ONE:  INTRODUCTION TO GENDER BASED VIOLENCE  
 
The outcomes of this introductory session were to enable students to: 
 

 Explain the terms related to Gender Based Violence 
 Identify the relevance of Gender Based Violence work in schools. 

 
The first session served to introduce students to the topic. This introductory session 
provided the necessary background information that was core to the course. This session 
was vital in ensuring that the often misunderstood and marginalized aspects of Gender 
Based Violence were clarified. In addition, it provided a road map for students, with clear 
topics and themes set out for the course. The students thus had goals towards which to 
work, knew where the course was going and knew the expectations. The modelling of 
good educational practice from the beginning of the course was apparent. 
 
 

RESOURCE PACKS 
 
Each student received an extensive and meticulously compiled information folder 
containing comprehensive notes on Gender Based Violence. The way the information 
pack was put together was indicative of the thorough preparation, incisive research and 



 

vast content knowledge of the facilitator as well as the professionalism with which this 
course was approached.  
 
A range of informative printouts was included. Newspaper articles, fact and data sheets, 
surveys, discussions and statistics regarding Gender Based Violence formed a 
comprehensive resource to add to the students’ knowledge base. 
 
The resource packs had an immediate positive effect on the students. They showed their 
appreciation for the resources given and realised that this was a course that had been 
planned well in advance. Informal comments made during the tea break confirmed that the 
resource packs were highly valued. Some students were so interested that they used the 
tea break to look at the resources in their packs. 
 
Students indicated they found the printouts “informative, most useful and thorough.” 
A representative comment was:  “I really found the handouts very useful”.   
  
 

WORKSHOP ENVIRONMENT 
 
A workshop environment conducive to learning, sharing and 

trust was created.  
Furniture was set up in a 
horseshoe formation and 
refreshments were made 
available. Welcome notes 
adorned the lecture room and 
name tags were provided for 
students. The facilitator 
memorised student names 

rapidly. This added a personal touch and modelled good 
teaching practice.  
Ice-breakers were used to promote an atmosphere beneficial 
to learning. The facilitator had the necessary understanding of the sensitive nature of the 
topic to realise that ice-breaking and trust building were essential activities.  
 
 

GENDER BASED VIOLENCE DEFINED  
 
The Gender Based Violence definition was elucidated and students given the opportunity 
to respond to questions and ideas put to them. They were made aware of the meaning of 
Gender Based Violence, extent of Gender Based Violence, role of the schools as well as 
links with the curriculum. The specific outcomes were unpacked, with students interacting 
and commenting on links with Gender Based Violence themes. Students were alerted to 
Gender Based Violence in the context of their Guidance Method studies. This was 
important, as it added to the immediate relevance of their course. In a very concise and 
effective way, the broad scope of Gender Based Violence was made accessible. 
 
The facilitator asked open-ended questions and responded expertly to students’ questions. 
It was useful to explain the use of “he” for perpetrators, before it became a contentious 
issue, given that 98% of perpetrators of child abuse are male.  
 
 



 

 
Students were given the opportunity to share their expectations for the course, as well as 
their special interests regarding Gender Based Violence that they wanted to follow through 
in their practical teaching. This added to the course being seen as relevant, as it placed 
the course within the student teachers immediacy. Ensuring the application of the course 
is important, as it moves the course beyond the limitations of mere academic debate to the 
reality of the classroom. 
 
Students identified the following as their gender in the classroom interests to pursue during 
their teaching practice: 
 

 Sexual harassment [learners & teachers] 
 Sexual abuse 
 Gangsterism - as a male dominated phenomenon, with the focus on females as 

victims of initiation ceremonies. 
 HIV/AIDS as linking with Gender Based Violence 
 Substance abuse as linking with Gender Based Violence 
 Teenage relationships 
 Emotional abuse 
 Self-defence 
 Date rape 
 Social stigmas 
 Teenage pregnancy 
 Peer pressure, self-esteem and sexual harassment links 
 Gender discrimination 
 Child abuse and associated issues 
 Domestic violence 

 
 
FACILITATION TECHNIQUES 
 
Good use was made of the flipchart and flashcards. Overhead transparencies were well 
prepared.  
 
Paired buzzing, group discussions and general class discussions were held, with the 

facilitator asking probing questions. The 
expertise of the facilitator was apparent. 
 
An outstanding poster depicting the link 
between Gender Based Violence and 
HIV/AIDS, with special reference to 
unprotected sex and rape, where there is no 
space to negotiate the use of condoms, was 
an effective way to alert students to the 
issues involved. 

 
 

 
 
 
 



 

 
REFLECTIVE COMMENTS 
 
Session one was packed with information and gave the students the opportunity to think 
about dilemmas that are not often spoken about. This was an excellent introduction to the 
course. Of additional benefit was the use of a range of media and techniques to model 
good teaching practice.  
 
A suggestion is to include a short take-home task for the students, such as a reflection 
worksheet or a short quiz, to be handed in at the next session. This will ensure that they 
do the required reading and reflection prior to the next session, consolidate the work 
already covered and manage the bulk of the information. 
 
The outcomes of this session were achieved in that students understood the definition of 
Gender Based Violence and became aware of the relevance of this work in schools. 
Although most students were familiar to some extent with the term Gender Based 
Violence, they did not have much knowledge of the exact meaning and how they as 
teachers could play a role in the school. 
 
Of note was that before the course 21% of the students indicated that they did not know 
what Gender Based Violence was, while 37% were unsure. After the course 100% knew 
what Gender Based Violence referred to [chart 2]. 
 
 
CHART 2 Before and after course understanding of Gender Based Violence. 
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Students indicated a comprehensive knowledge of the term Gender Based Violence and 
were assisted to debate the various dimensions of the term. 
 
Of importance is to consider if and when Gender Based Violence aspects should be 
introduced in the curriculum. Students indicated the importance of including Gender Based 
Violence issues in the school curriculum, but varied in their ideas on when it would be best 
to start teaching about Gender Based Violence issues. 
 
A marked shift in choice of grade occurred regarding the introduction of Gender Based 
Violence issues in the curriculum. Students were asked to indicate the most appropriate 
grade when Gender Based Violence issues should be introduced.  
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After the intervention, 48% of the students chose a lower grade for introducing Gender 
Based Violence than they had previously chosen. It appears that they had realised the 
importance, extent of the problem, role the curriculum could play and urgency of 
introducing Gender Based Violence into the curriculum at an early stage. 
After the course, 42% of the students thought that grade 1 would be an appropriate 
introductory level, while before the course only 19 % indicated grade 1. Grades 8 and 9 
were thought to be appropriate entry levels prior to the course, but none of the students 
indicated grades 8 and 9 as introductory levels after the course. This shift in thinking is 
further illustrated in the following charts: 
 
CHART 3.1:  When to introduce Gender Based Violence into the curriculum 
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CHART 3.2  When to introduce Gender Based Violence into the curriculum 
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The introductory session firmly situated Gender Based Violence within the curriculum and 
clarified the need, meaning and importance of addressing Gender Based Violence within 
the school context. 



 

2.2 SESSION 2  SEXUAL HARASSMENT & RAPE 
 
The outcomes of this session were to enable students to: 
 

 Express their understanding of sexual harassment 
 Explore the nature of sexual harassment 
 Come to a common understanding of what sexual harassment is and why it occurs 
 Explore the myths surrounding rape. 

 
Logical links were made with the previous session and the Gender Based Violence 
definition was revisited. This helped the students to consolidate their learning. 
 
THEORETICAL BACKGROUND 
 
Input was given on what sexual harassment is, 
who harasses and why they harass. Students 
were alerted to the identification of sexual 
harassment, obstacles to stopping sexual 
harassment and ways to oppose sexual 
harassment. In addition, myths and 
misconceptions regarding rape, effects of rape 
and sexual harassment on the learner were 
addressed. The legal implications around sexual 
harassment according to the policies of the 
education department were dealt with. These are 
vital aspects to consider. The choice of input 
contributed largely to broadening students’ 
conceptions of sexual harassment. The shift from the broad background in session one to 
the more specific content in session two was appropriate and well devised. 
 
 
VIOLENCE IDENTIFICATION 
 
Students worked in pairs to identify different forms of violence depicted in case studies - 
“red letters” - prepared by the facilitator. This was a constructive exercise to help students 
explore the dimensions of violence prevalent.  
 

There was good 
progression from 
pair to group work. 
The evocative 
nature of the topic 
required pair work 
as a starting point to 
optimise the later 
sharing in the larger 
group.  
 
This exercise was 

conducive to dealing with a provocative and sensitive 
issue in a non-threatening way. 
Content analysis: Identifying various forms of abuse. 



 

GRAFFITI WALL 
 
Innovative techniques were used throughout the session, once again modelling good 
teaching practice.  
 
Students enjoyed participating in creating a graffiti wall expressing prevalent myths about 
rape and sexual harassment. 
 

 
 
This graffiti wall aided the 
exposition of myths and 
facilitated discussion in a non-
judgmental way. The technique 
of the graffiti wall idea was 
demonstrated. This was useful 
as students could apply the 
same techniques in their 
classrooms. 
 
Commenting on the changes 
that had occurred as a result of 
the course, a student pointed 
out that:  
 
 
“I thought that if a lady wore a short 
skirt it encouraged and asked for rape 
but now I know it is not like that, no 

one is allowed to touch anybody else without their consent.”   
 
This attitude shift is marked and is a powerful indicator of the outcomes of both the session 
and the course being achieved. 
 
A range of facilitation methods was used, to add to the students’ repertoire of useful 
techniques. Participation and interaction were conducive to rendering the session 
meaningful and beneficial. 
 
GROUP WORK 
 
Group work was the method used for the next 
part of the session, with students dealing with 
the issues around who, what and why 
harassment occurs. The students discussed the 
questions and approached the topic with keen 
interest and seriousness. 
 
Group work: sharing, talking, learning from each 
other. 
 
 



 

The facilitator alerted students to the fact that all the students who opted to give feedback 
from their groups were male, and all those who volunteered to do the writing were female. 
The link was made to how this phenomenon comes into play in the classroom. This was 
useful, as teachers need to be aware of how gender roles are assumed and reinforced, 
often to the detriment of the girl learner. The way the facilitator used the actual situation to 
demonstrate a frequently occurring phenomenon, was excellent. This ensured that 
students realised that gender issues were not distant, but rooted within their own class, 
such as the stereotypical roles that students assumed. 
 

 
 In all groups male students did the 
talking while female students did the 

writing! 
 

 
 
The session ended with students asked to 
think about how to give learners the 
space to discuss issues around sexual 
harassment and rape.  
 
 

REFLECTIVE COMMENTS 
 
A pertinent comment from a student underlies the powerful impact of the session as well 
as of the course as a whole: 
Commenting on how she/he had changed as a result of the course, the student pointed 
out that: 
 
“I have never really understood the dynamic behind Gender Based Violence, even having gone through it 
myself. I never realised the extent to which it marginalizes, disempowers and humiliates a woman.” 
 
The outcomes of the session were achieved. Students gained knowledge around the 
concept of sexual harassment as well as the myths surrounding rape. 
 
In the pre-intervention questionnaire, 33 % of the students depicted uncertainty regarding 
what Gender Based Violence and sexual harassment entailed, while in the post-



 

intervention questionnaire, 96 % of the students were unambiguous about their 
understanding. The following chart depicts the progression in understanding from before 
the course, to after the course. 
 
CHART 4  Understanding what sexual harassment entails 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Students gained a much broader view of the ramifications of sexual harassment. 
 
A suggestion is to add additional ice-breakers and trust games at selected intervals during 
this session, due to the evocative nature of the content. 
In addition, feeling stimulus sheets could have assisted the students to explore and 
express their feelings about the issues raised.  
It would have been useful for students to complete a short take-home task to draft learning 
activities around rape prevention. This is a very difficult issue but needs to be addressed 
on a practical level.  
 
 

2.3 SESSION THREE:  CHILD ABUSE & TEACHERS AS HEALERS 
 
The outcomes of this session were to enable students to: 
 

 Identify the types of child abuse with the emphasis on sexual abuse 
 Identify indicators for detecting abuse in learners 
 Be familiar with the responsibilities of the teacher 
 Access referral resources 
 Identify signs and symptoms of children who are either dealing with, or representing 

the consequences of, violence against them. 
 Explore what cultural factors could exacerbate the pain and suffering of children 

who are survivors of violence 
 Gain an understanding of culture specific ways of handling pain and suffering 
 Gain an understanding of the impact of trauma on children’s ability to learn and to 

acquire healthy social skills. 
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DEBATE AND DISCUSSION 
 
Comprehensive reading materials were provided for the students, including referrals and 
resources available to assist the teacher in identifying and dealing with child abuse. 
Students were challenged to think about their responses to child abuse within the school 
context.   
 
Students were given the opportunity to buzz in pairs and unpack the definition of child 
abuse. They were also encouraged to share their feelings about child abuse. 
Some of the feelings students mentioned included: 

 Fear- for self and others 
 Helplessness 
 Sadness at loss of innocence 
 Power dynamic- lack of power, when children say no, that ‘no’ lacks the power – 

adults are in a better position  
 Nausea 
 Sympathy 
 Empathy 
 Shame. 

 
Students were asked to consider questions such as who abuses? Overhead projector 
slides were shown to give the facts about the profile of the perpetrator. The students were 
very interested in the findings.  
The students were asked to think about what their responses as teachers should be to 
child abuse. It was pointed out that they were compelled by law to report it. 
 
Indicators of abuse were discussed. Heated debate around issues of corporal punishment 
and child labour occurred, and continued during the tea break, indicating the students’ 
interest and passion for the topic. The facilitator gave the students the space to debate 
these issues, which was good, as they needed to express their opinions. 
 
An agree/disagree stimulus sheet was given to the students. This was a very useful 
technique to stimulate thinking and get a participatory discussion going on very sensitive 
issues.  
 
 
 
 
 
 
 
 
 
 
 
 
Excellent notes for reading were supplied. This consistent supply of background material 
greatly enhanced the practical exercises in the class and added value to the course.  
 
Evocative questions were posed to the students to stimulate thinking and debate around the 
issues. 

Facts and myths surrounding trauma & 
healing 

Time does not heal 
all wounds   
 
Anger is not helpful 
to the healing

Agree Disagree



 

 
 How do professional and personal circumstances influence the teachers potential to 

act as a change agent? 
 What affects how teachers react as change agents? 
 How do teachers decide to go beyond the call of duty? 

 
SCENARIOS 
 

Scenario cards were given to the students for 
analysis. This was a useful way to break up 
ongoing debate into more directed work, without 
moving away form the issues debated. 
Realistic scenarios were given of teachers being 
too busy, being uncomfortable and not wanting 
to get involved, being abusers themselves and 
of being insensitive to learners in class.  
Scenarios are a useful method to give the 
students the opportunity to practice for the 
reality of the school situation, within the safe 
confines of the course.  

 
Students worked in groups to analyse and comment on scenarios around the reality of the school. 

 
VIDEO 

 
A video was shown to the class depicting a reality-
based situation of sexual abuse at a school and 
physical abuse at home, as well as teachers 
reactions and actions. This was used to stimulate 
debate and alert students to the correct methods of 
dealing with abuse. The students were deeply 
moved and cognisant of their roles. There was good 
debriefing after the video. The facilitator asked 
questions to help the students to unpack the events 
and learning of the video. 

 
The facilitator alerted students to use of different media when working with younger 
learners, such as puppets, stories, pictures and role-plays. 
 
 
REFLECTIVE COMMENTS 
 
The outcomes of this session were achieved. Students indicated they felt knowledgeable 
and equipped to deal with Gender Based Violence. They realised the extent of their power 
as potential healers. See Chart 5 below. 
 
 
 
 
 
 
CHART 5  Knowledge of Students 
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A high 92% of the students indicated yes, they felt knowledgeable and equipped to deal 
with Gender Based Violence issues after the training programme, whereas before the 
course only 38% indicated they felt equipped to deal with these aspects. 
 
Post-intervention comments by students regarding change as a result of the intervention 
included: 
 
Now being able “to feel the pain with those who have been abused. To report the matter immediately.” 
 
“Many changes, e.g. like how to help an abused person, how to counsel, at first I did not know how to deal 
with it.” 
 
 “Whereas in the past I was reactive to news of Gender Based Violence, I somehow think that I will now take 
on a responsibility of doing something.” 
 
 “The realisation of the extent of the problems related to Gender Based Violence, and how to detect & deal 
with it.” 
 
These comments are indicative of the impact of the session as well as the course. 
“Knowing what to do” is a powerful criteria for the success and viability of any course. That 
the students felt skilled and competent is a strong reflection on the value of the course. 
 
A suggestion is to include additional skills training regarding further follow-up with learners 
who experience trauma, as well as input on Children’s Rights. 
 
In addition, the use of role plays in dealing with realistic scenarios involving sexual 
harassment reporting could have been useful to give the students additional practice and 
confidence in dealing with these matters. Role play gives students the opportunity to 
practice their skills in a safe space.  
 
On what was found to be useful, students commented: “tips for dealing with trauma in schools”. 



 

They would use this course in manifold ways, but of importance is both the awareness of 
what to be alert to in schools, and what to do about it. 
 
Of significance is the sense of empowerment, which is evident in students responses. 
 
 
EMPOWERMENT 
 
Evidence of empowerment is apparent. There was a marked shift from feelings of anger 
and helplessness, confusion and discomfort, to feelings of empowerment.  
 
The pre-intervention questionnaire responses depicted feelings of helplessness, sadness 
and anger. To the question: how does Gender Based Violence make you feel?, a large 
number of students indicated: 
 
“Very uncomfortable, angry, sad, confused.” 
“Sad, angry, but an area of great need that I want to become knowledgeable in and able to help make a 
difference in schools.” 
“Angry that a thing like Gender Based Violence can even exist.” 
“It is a problem which has to be addressed.” 
“It makes me feel uncomfortable.” 
“I know something about Gender Based Violence, but not enough.” 
“Although I feel uncomfortable, I want to be educated more about this topic.” 
“Abuse at school and how I would handle it is a huge concern for me.” 
 
In comparison, the students’ comments in the post-intervention questionnaire regarding 
how they feel about Gender Based Violence depicted increased empowerment, 
responsibility, and the use of “I” statements- e.g. it is a problem that I need to address. 
 
“Now that I am more knowledgeable about and familiar with the topic, and feel comfortable to deal with it, I 
feel more empowered.” 
“All teachers at schools need to be empowered with Gender Based Violence knowledge and how to combat it. 
Women have been suffering too long.” 
“Thank you for empowering me on Gender Based Violence.” 
“I feel empowered to tackle Gender Based Violence and empower learners.”  
“I feel angry but empowered.” 
“I definitely know more about GBV than before and feel better equipped to deal with it.” 
“Gender Based Violence now makes me feel good to be a teacher as I can make a difference.”” 
“I am angry, but have the knowledge to teach learners.”  
“Disgusted but at the same time I feel that this course has given me the opportunity to make a difference 
through my knowledge.” 
“I feel comfortable because we should know about these things.” 
“I feel much less confused than before the course about Gender Based Violence issues.” 
 
The following diagram illustrates this shift from passive anger, confusion and helplessness 
to more active, directed anger, action and responsibility, as a function of the course. 
 



 

Diagram 1: Shift from passive to active attitude 
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SESSION FOUR:  GENDER VIOLENCE FREE/FRIENDLY SCHOOLS 

 
The outcomes for this session were to enable students to: 
 

 Implement creative thinking in making the classroom gender/girl friendly. 
  Look at ways of creating a social climate in the classroom/school that is friendly 

to females 
 Plan ways of implementing 

strategies for the girl friendly social 
climate. 
 
The lecture room was set up in an 
alternative way to enhance creativity. 
Students were assigned to tables 
and were given the opportunity to 
interact in different groups.  
This was an excellent strategy, as it 
immediately set the tone for the 
session in that new ways of thinking 
were required, stepping beyond the 
boundaries of usual thought.  
In the same way that students could 

not go to their usual seats, they were required to make a shift in their thinking and go 
beyond the usual and comfortable.  
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Posters to encourage creativity were placed on group tables. The students were very 
interested in the posters and appeared excited and keen.  
Creativity cards were used to stimulate lateral thinking. Students did a go-around where 
their cards were read. 
 
 

CREATIVE ACTIVITY 
 

 
To help stimulate creativity and encourage 
group work, students sorted seeds to make 
symbols of and name skills all teachers 
should have. They mentioned the following 
skills as being of prime importance: 

 
 Communication 
 Leadership 
 Decision making 
 Problem solving 
 Understanding 
 Listening 
 Innovativeness 
 Commitment 
 Enthusiasm 
 Management 
 Creative subject knowledge 

 
A discussion was held on why it is important to make the classroom girl friendly. The 
facilitator alerted students to the reality of the school which is predominantly female 
unfriendly. Mention was made of the discrepancies in our own learning spaces and the 
difference in confidence between males and females. 
 
Responses to True or False statements led to animated debate. Students asked questions 
about the research conducted and participated at a high level. The statements had the 
effect of motivating students to contribute extensively to the discussion. This was an 
appropriate stimulus to use for the session. It gave the students insight into the content of 
the session as well as exposure to the use of different methods to stimulate debate in the 
classroom. 
 
 
 
 
 
 
 

Mark the statements with a T or F: 
 

1. Men talk more than women in meetings 
2. Women interrupt men more often than men interrupt women. 
3. In discussions involving both men and women, women tend to set the agenda and 

determine what topics will be discussed. 
4. In a conversation with another person, a woman generally nods her head to show 

that she agrees with the speaker. 
5. Women speak more politely than men. 



 

BIAS-FREE LEARNING RESOURCES 
 
Students were challenged to think of 
creative ways to cut out bias in the 
classroom. They were tasked to work in 
groups to create bias-free text according to 
the topic given on cards, with an ensuing 
presentation to the class. 
 
Creating bias-free and girl-friendly texts. 
 
 
Guidelines were given to the students to 
help them identify gender bias. 
 
 
 
 
 
 
 
 
 
 
 
 

 
The examples produced by the students were 
of high quality, indicative of their 
comprehension of the topic and how they 
have been capacitated to put their training 
module to use. Students got actively involved 
in their topics and animated, enthusiastic 
discussions ensued. Each group had a 
slightly different focus, which helped to keep 
the interest during the feedback session. 
Focus areas ranged from the wording of 

maths problems, to a story with female role 
players in unusual roles to break down the 
stereotypes, to a historical analysis of a 
female role model. 

 
 
The facilitator was always on hand to 
assist groups 
 
 
Reflection questions on ways to make the 
classroom girl friendly and strategies to 
make the school a more gender friendly 

Combating bias:
Is main character female or male? 
How many male characters? How many 
female characters? 
Who has the most to say in the dialogue? 
Who is the author? 
Do pictures predominantly depict males or 
females? 
What actions are males shown doing? 
What actions are females shown doing? 
How stereotypical are the male characters? 
How stereotypical are the female characters? 



 

environment were given as a take home assignment. 
Students had to consider questions such as: how will this information change your future 
teaching? What changes will you make to classroom practice? In your own plans for 
personal development, what is the one thing that this session has inspired you to do in 
your personal life? In your own plans for professional development what is the one thing 
that this session has inspired you to do in your professional life? 
 
  

REFLECTIVE COMMENTS 
 
The outcomes of the session were achieved in that students got practical experience in 
devising and creating texts promoting girl friendly learning.  
 
The facilitator handled the session expertly, summarised the main themes very well and 
enabled the students to generate further learning through the use of open-ended 
questions, which guided them to the core of the subject matter. 
 
Students depicted an increased awareness of the role they could play to create gender 
violence free schools. Students’ comments included the following: 
 
“I will integrate what I learned into my lessons and even for my own personal development.” 
“I will use this course to help to build our nation, impart knowledge, skills and values, change peoples way of 
thinking and behaviour.” 
“I hope to always use this course in my daily life and empower girls in my classroom/school.” 
“I will implement an awareness of Gender Based Violence, not only in the class but to all people so that the 
need for acceptance and respect for gender can be cultivated.” 
“I will inform students of their rights and create an atmosphere of respect and tolerance in the class to create 
gender equality in the class and promote it outside of the class as well.” 
“I will make sure that the classroom is girl friendly.” 
I now know we have a responsibility to deal with Gender Based Violence in our classrooms”. 
 
This session was extremely important as it made the shift from a theoretical perspective to 
the immediacy of the classroom, emphasised the role of the teacher and provided the 
students with ample ideas for use in the classroom to promote gender equity.  
 
It could have been useful for the students to divide into groups, with each group assigned 
to make a quick collage with a different theme: Group one could make a collage depicting 
the gender-unfriendliness of schools, group two a collage of the gender unfriendliness of 
the classroom, group three ways to make the school gender friendly and group four ways 
to make the class gender friendly. These collages could then be presented in conjunction 
with the discussion that was initially held, and pre-empt the development of bias-free texts. 
This is a way to ensure focus and participation. 
 
 
 
 
 
 
 



 

SESSION FIVE:   PRACTICAL SKILLS FOR THE CLASSROOM 
 
The outcomes for this session were to enable students to: 
 

 Recap the course and see how the content is applicable to their teaching 
 Draw up lesson plans/learning activities to prevent Gender Based Violence 
 Reflect on their learning and their commitment to work towards gender friendly 

schools and classrooms. 
 
Students were reminded of the previous sessions by working in groups to answer 

questions such as: 
 What was the focus and topic of each 

session? 
 What resources and teaching aids were 

used during the session? 
 What can I as a teacher use in my 

own classroom? 
 What questions do we still have about 

each sessions learning? 
 
Students participated well in this activity, 
consolidated their learning and highlighted 
the essence of each session. It was 
apparent that they remembered all 
sessions, were able to draw out the 

pertinent aspects and were familiar with the core methodologies used. This affirmed that 
the course had a major impact on the students. 
  
They summarised the pertinent aspects well: 
 
Session 2: sexual harassment & rape: case study and graffiti poster. 
Session 3: child sexual abuse and teachers as healers: video, how to be alert to child 
abuse and deal with immediate incidences. 
Session 4: gender-violence free/friendly schools: True or False quiz, different text and 
contexts, discussion on teacher behaviour in classroom. They highlighted that the teacher 
has the responsibility in class to promote gender equity. 
 
A skills basket was used as a method to get students to interact with challenging questions 
to test their “what if” and “how to” skills. This encouraged them to think of their possible 
responses to realistic challenges that prevail in the classroom. 
 
 
 
 
 
 
 
 

Skills basket 
 
 
 

What are your legal 
responsibilities as a 
teacher? Who are the NGO’s 

that can assist you? 



 

 
LEARNING ACTIVITY PLANNING 

 
The students were required to develop a 
series of learning activities. These were 
presented by a spokesperson from each 
group to the larger group. Copies were 
made for all the students to add to their 
resource packs.  
 
The students were given a format to guide 
them in their learning activity preparation, 
which included:  
 

 Reference to the critical outcomes 
 Explication of knowledge, skills, 

values and attitudes to be developed 
in the learner  

 Assessment techniques. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Students worked in groups to design learning activities around Gender Based Violence issues. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Time Activity Materials 
45 
min. 

Get the class to divide into groups 
and produce action plans for 
opposing gender bias at the school. 

Newsprint paper 
Topic cards 

 



 

The students chose topics that dealt with rape, children’s rights, child abuse and 
relationships. 
 
The learning activities that were developed contained innovative and relevant lessons that 
were indicative of their learning during the course and ability to apply. It was noticeable 
that the students incorporated a range of participatory activities in their planning, such as 
song, brainstorms, display cards, worksheets, visuals, videos, case studies, drama, role 
play, presentation and reflection worksheets. 
 
The opportunity to work out lessons/learning activities assisted the students a great deal. 
By sharing this knowledge, they gained valuable ideas and confidence in the practical 
application of the course.  
 
The session – and course- was concluded with the students using aroma dough to create 
symbols of their commitment to counter Gender Based Violence as they implement this 
course.  
 
 
 
Sharing aroma dough symbols of commitment 
to ensure Gender Based Violence free learning 
spaces and to implement this course. 
 
 
 
 
 
 

 

 
 

This is what I am committed to do regarding Gender Based Violence in schools. 
 
 
An analysis of symbols indicated that students predominantly felt an ownership of the 
problems and challenges of Gender Based Violence, had planned what they were going to 
do, wanted to be proactive, felt the need to be strong and took the responsibility to show 
leadership regarding Gender Based Violence prevention. The symbols reinforce the 
positive outcomes of the course. 



 

 
Students were asked to draw symbols of their commitments to further consolidate their 
undertakings. 
 
The drawings depict a strong sense of 
objection to Gender Based Violence, 
responsibility and empowerment to take action 
combined with their hopes and dreams of 
being teachers. 
 

 
 
There was a strong sense of promoting respect, tolerance and acceptance in the class, of 
social justice and responsibility, unity of purpose against Gender Based Violence and of 
addressing the problem on a broad scale.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
REFLECTIVE COMMENTS 
 
The concluding session was successful in that students got the opportunity to consolidate 
and recap their learning, consider realistic problem situations and their possible responses 
to such challenges, design practical learning activities to promote Gender Based Violence 
free learning spaces, reinforce their commitments to bring about change in the classroom 
as well as school and express their impressions of the course in extensive feedback 
opportunities.   
 



 

One of the most striking impacts of the course is the majority of the students indicating that 
personal change occurred as a result of the course. The following statement by a student 
sums this change up well: 
 
“I can use this information in my classes but most importantly I found this information has made the way I 
look at the world change. The information has enriched my own theory of the world.” 
 
Students are, apart from being more aware of Gender Based Violence and equipped to 
deal with it, also more skilled to include Gender Based Violence in their lessons. It is a 
topic that many teachers shy away from due to its sensitive nature. This course has 
managed to demystify Gender Based Violence: 
 
“I was scared to stand in front of the learners but now am confident to stand in front of them.” 
 
This application of the course to the classroom situation is vital, and has been achieved. 
Further comments can be made on this aspect after the students return from their teaching 
practice experience. 
 
A suggestion is that due to the usefulness of the learning activity design, students be given 
learning activity design opportunities in each session in a shortened format.  
 
 
 

3. FURTHER ASSESSMENT 
 
Extensive observation, pre and post intervention questionnaires, facilitator reflections, 
feedback evaluation sheets and comments by students have resulted in a comprehensive 
pool of information to aid the assessment of this course. Most pertinent aspects of the 
evaluation have been mentioned in the bulk of the report. Additional prominent aspects are 
highlighted in this section. 
 
All the outcomes of the five sessions were achieved. Meticulous planning, attention to 
detail and expert delivery ensured that these important outcomes were achieved. In brief, 
students understood the meaning of Gender Based Violence as an outcome of the course, 
came to a common understanding of the meaning of sexual harassment, became aware of 
the responsibilities of the teachers regarding child abuse and concomitant issues, 
expressed feelings of empowerment, created girl friendly activities and developed lesson 
plans to prevent Gender Based Violence. 
  
The fact that students indicated their increased feelings of empowerment is vital. If 
students feel intrinsically motivated, operate from an internal locus of control and believe 
they have the responsibility and ability to take action against Gender Based Violence, they 
will make an impact in the schools. 
 
Students indicated a sense of responsibility to take action in very clear terms: 
 
“I liked the course because the content was empowering for potential teachers.” 
“My perception has changed- I was viewing this at a distance, now all of a sudden it is me now who is having 
a responsibility to challenge peoples perceptions of Gender Based Violence.” 
 



 

Students achieved the cardinal assessment criteria regarding knowledge, skills, attitudes 
and values with reference to Gender Based Violence, as the following representative 
comments indicate: 
 
Knowledge: 
 
“I definitely know more about Gender Based Violence than before and feel better equipped to deal with it!” 
“ I am more informed and aware of the fact that Gender Based Violence happens all around us.” 
 
Skills: 
 
“It changed the way I thought, now I know what I can do if violated.” 
 
Attitudes and values: 
 
“I realised that it is necessary to address gender issues.” 
“I have become more empowered to do something, combat Gender Based Violence. I feel that I am responsible 
for affecting a change.” 

 
For many students, the course opened up a realm of new ideas and broadened their 
understanding of Gender Based Violence. 
 

“I feel angry with myself for not being more aware of how much I allow gender bias to go on around me; for 
not understanding how the power-relations between men and women start with small things and lead to 

violence. Its a bit like saying that a little bit of racism is harmless- which is nonsense!” 
 

“I never realised the complexity and scope of Gender Based Violence  – something of an awakening.” 
 

Students expressed a deeper understanding of what women are subjected to as well as an 
increased awareness of the impact of gender issues on relationships. 
 
“A very thought provoking course. Showed me how much I take for granted and how little I understand about 

the victimisation of women, and how we allow it to foster in our community.” 
 

“I feel my relationships with the opposite sex has benefited coz I am more aware of gender issues.” 
 

 
The course was well organised, carefully planned, extremely well resourced and 
researched, and presented in a professional and highly proficient way. Students found the 
skills and knowledge of the facilitator helpful.  
  

“ The information and insights of the facilitator on Gender Based Violence topics was most useful”, 
 

 “ The facilitator was very well prepared and patiently answered our questions”,  
 

  “ Very knowledgeable facilitator.” 



 

 
The information provided was of high quality and covered a broad range of issues. 
 
 “ I liked the information that was made available to us- it provided me with a platform to ask questions and 

to clarify previous uncertainties.” 
 
The course managed to keep the interests of the students. 
 

“ I liked the activities and discussions which were very interesting.” 
 
The representative comments reproduced above underscore the value of the course and 
the benefit to students.  
 
 
 

4. RECOMMENDATIONS 
 
This course has the potential to make an important and necessary positive difference in 
opposing and ameliorating the effects of Gender Based Violence in South Africa. It is 
recommended that the present facilitator, Ms Abigail Dreyer, co-ordinate the 
implementation of a nationwide student teacher training programme on Gender Based 
Violence prevention. All Higher Education Institutions need to be equipped to train their 
student teachers.  
 
Additional recommendations are grouped below regarding the further development of the 
course for specific focus groups, suggested course extensions and refinements and 
resource development.  
 
 

4.1 FURTHER DEVELOPMENT: SELECTED FOCUS GROUPS 
 
It is recommended that the course be developed further on three levels: 
 

4.1.1 For student teachers specialising in Guidance method [life orientation]. 
This course should be in-depth and have additional sessions on follow-
through after trauma, basic counselling and long-term assistance to learners 
who have experienced Gender Based Violence. It should investigate the 
introduction of peer counselling for the higher grades as an aspect of this 
course. This course should include a pre-teaching practice session to assist 
students to prepare as well as a post teaching practice session to help them 
debrief and share their insights and experiences. 

 
4.1.2 A shorter version be designed, based on the existing course, for all learning 

area student teachers. It is quintessential for all teachers to be exposed to 
the knowledge and skills required to deal with Gender Based Violence 
issues. Many schools do not have life orientation teachers, increasingly 
fewer students are registering for life orientation courses, and to ensure 
maximal impact, the responsibility should be shared among all educators.  
This shorter version course could include the basics of the existing course, 
with attention to integration of Gender Based Violence principles across the 



 

curriculum. This course should use the National Curriculum Statement as a 
basis to ensure that student teachers integrate and are equipped with the 
latest developments in curriculum. Important aspects to cover would include 
the existing framework, that is a general introduction, explications of sexual 
harassment, rape and child abuse, a condensed version of signs of abuse, 
reporting procedures to follow and the referral system, law on reporting, 
children’s rights, own experiences and teaching practices as well as general 
awareness of creating gender friendly schools. 

 
 
4.1.3 A further condensed version to be developed for School Management 

Teams, including principals and department heads, EMDC representative 
and Curriculum Advisors. This is necessary to enable teachers to 
implement their knowledge with the necessary support. In South African high 
schools, principals are usually male and need to be sensitised against 
portraying sexist behaviour and promoting gender bias. In the context of 
Whole School Health Promotion it is imperative to skill all the role players. 

 
4.2 COURSE AUGMENTATION 

 
The core of the course is of a very high standard and inclusive of a range of activities and 
learning methods. Further augmentation will add to the resonance of this course and 
ensure maximum impact. The course requires a few refinements regarding inclusion of 
additional activities and minor restructuring of selected activities. Potential links with other 
courses can be explored. 
 
4.2.1 Problem solving skills, emotional intelligence, self-concept enhancement as well as 

conflict resolution skills need to be included. These psychosocial lifeskills are 
quintessential in practical approaches to circumvent Gender Based Violence. For 
example, when trying to address the manifest lack of confidence in the girl-child and 
female teacher, it has to emanate from an intervention focussing on personal self-
concept formation of the individual. In the same way, conflict resolution skills are 
essential as females need the skills to be assertive, negotiate the use of safe sex, 
speak out against abuse and stand up for their rights. 

 
4.2.2 It would be beneficial to link this training programme with other courses attended by 

student teachers. Of importance is that the link needs to be made strategically, has 
to be well planned and carefully thought through. For example, if the students were 
to complete a module on Human Rights, it would be of great benefit to the Gender 
Based Violence programme if they dealt with Children’s Rights, with a particular 
focus on Gender Based Violence issues. In the same way, a module dealing with 
discipline in the classroom could incorporate Gender Based Violence concerns. A 
lifeskills course could focus specifically on conflict management skills with the 
emphasis on Gender Based Violence aspects. Another example is a link with a 
module on Values in Education. The facilitator would have to run a briefing session 
or short training programme with the co-ordinators of these modules to ensure they 
are conversant with the Gender Based Violence programme. Such linking can 
augment the Gender Based Violence module, maximise time available and enable 
reciprocal strengthening of training modules.    

 
 
 



 

 
4.2.3 Debates and discussions need restructuring to ensure whole-group participation. 

Shorter time-periods could be used for lengthy debates, interspersed with additional 
brief activities to add to deconstructing of ideas, attitudes and values.  
A range of exploring and expressing feelings activities should be included. It is 
necessary to structure stimulus sheets and activities around this, as many students 
are not able to express and explore their feelings with ease. They also require 
guidance in how they can help their own learners with coming to terms with the 
affective domain. 
Structured reflection opportunities should be part of each session. 
A wider range of teaching media and methods can be used. This will encourage 
student teachers to using a variety of techniques and resources in their own 
classrooms, and will ensure interest and full participation. Examples are the use of 
ethnic instruments, paint, collages, song and dance, mobile and poster making, use 
of community radio to host talk shows to debate issues and newspaper articles as 
case studies. Extended experiential methods such as role plays will work well in this 
subject matter. 

 
 
4.3 STUDENT TEACHING EXPERIENCE 
 
Taking into cognisance that it is difficult to negotiate time with students, the following 
recommendation is made in the event that adequate access and time is given to the 
Gender Based Violence programme. Allowance should be made for a follow-up after a 
few months as part of the course.  
 
It will be useful for students to report back and reflect on very specific Gender Based 
Violence issues based on their own observations, knowledge applications and challenges 
during their teaching practice. The knowledge that they will be required to report back will 
encourage application of the course. This report back can be in the format of a 
comprehensive reflection journal where they answer questions about the integration of 
Gender Based Violence issues in learning areas and the school as a whole. Debriefing will 
assist the students to cope and further enhance their competencies. 
 
4.4  RESOURCE BOOKS 
 
The course should be written up in the form of a book/training manual for use by Higher 
Education Institute facilitators. 
 
A separate book for teachers should be developed for use in the classroom, with the focus 
on the curriculum, learning activities for learners, as well as Whole School Health 
Promotion. 
 
 
4.5 E-LEARNING 
 
E-learning is very appropriate to the content of the course and may be a safe space for 
participants who do not feel comfortable dealing with the topic in a public forum. Taking 
into cognisance that many female students are hesitant to ask questions in class and 
participate in debate, lecturer-supervised chat rooms and self-paced learning could be a 
useful tool to ensure active participation. Distance education is also an aspect to be 
considered.  



 

Video and internet scripts, on-line tutoring, lecturer-supervised chat rooms and other forms 
of e-learning could be a viable proposition, given that schools are increasingly being 
supplied with computers and on-line facilities made available. 
 
4.6 TRAINING VIDEOS 
 
The facilitator should be filmed while running sessions, with inserts to explain the rationale 
behind techniques and resources used. Interviews with role players and teachers can be 
added. A few model lessons delivered by teachers in the classroom can also be inserted. 
Teachers need to know how to deal with these issues in large and under-resourced 
classes and in schools that are predominantly girl-unfriendly. A training video has the 
benefit of ensuring that the high quality of the training does not get diluted in the often 
used cascade model.  
 
 
4.7 ASSIGNMENTS  
 
It is recommended that students complete assignments on Gender Based Violence issues. 
Taking into account the very full schedules of students, such assignments need to be 
negotiated well in advance and made part of the years work as part of the continuous 
assessment process. 
 
Students can be grouped to complete assignments. This will mean the work is spread, and 
a broader range of assignments can be completed. 
Suggestions for assignments include: 
 

 Explore a range of local NGO’s and CBO’s as well as government organisations 
that can assist the teacher with Gender Based Violence issues. Present a poster 
and a two-page summary with details of phone numbers, addresses and focus area 
of organisation. 

 
 Track media reports of Gender Based Violence. Make a poster of articles and write 

a letter to the press, proposing an action plan to oppose the form of Gender Based 
Violence most frequently exposed in the media. 

 
 Track media bias regarding Gender Based Violence. Present a debate on the 

aspects discovered. 
 

 Track course materials, textbooks in general, posters on campus, lectures and 
speeches for examples of gender bias. Propose alternative words/use of language 
and explain how this will be addressed/challenged. 

 
 Design a series of learning activities throughout the course. This should be 

completed in groups, but by all students, as this practice is essential. This will 
provide the students with ample materials to use in their teaching practice. 

 
 
 
 
 
 



 

5. CONCLUSION 
 
The Gender Based Violence course was successful in that its outcomes were achieved. It 
provided student teachers with the knowledge, skills, values and attitudes to enable them 
to put into practice a broad and comprehensive approach to addressing gender issues in 
the classroom and school. It also enabled student teachers to design, implement and 
evaluate gender friendly activities in their lessons and in the school that actively promote 
gender equity and equality. 
 
The course alerted students to the extent of Gender Based Violence and gave them the 
space to consider their own experiences and attitudes regarding Gender Based Violence. 
 
The students were equipped with the necessary tools to empower them to make an impact 
as teachers to break the cycle of Gender Based Violence prevalent in South African 
schools.  
 
Comprehensive observations, analysis and comparison of pre- and post- course 
questionnaires, feedback from student teachers and evaluation forms provided proof of the 
value and impact of the course. Students depicted marked levels of change after the 
course regarding feelings of empowerment, increased awareness of the extent of Gender 
Based Violence and enhanced knowledge and skills regarding Gender Based Violence.  
 
Recommendations were made for the extended delivery of this course and programme, 
further suggestions for the development of the programme and the design of resources to 
complement the programme. 
 
This Gender Based Violence module is innovative, professionally developed and expertly 
delivered. It has the potential to make a positive impact on the Gender Based Violence 
experiences of student teachers and other educators, with a concomitant difference in the 
lives of learners. 
 
Ms Abigail Dreyer and the School of Public Health at UWC are to be congratulated for 
leading the way in course design, presentation and innovation. The Gender Based 
Violence training programme is of immense value and is set to make a huge contribution in 
the school as well as the broader community. Student teachers who have completed the 
Gender Based Violence training programme are equipped to address gender issues and 
promote gender equity and equality, and have a cardinal role to play in ensuring that the 
Constitution of South Africa is upheld. 
 
 
 

 
________ 
 
Edna Rooth 
20 June 2002. 
 


